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BACKGROUND TBL DESIGN AND IMPLEMENTATION DISCUSSION

89% were satisfied or extremely satisfied with learning

* Transitioning from passive learning strategies to active learning environment, course organization, faculty teaching
strategies such as team-based learning (TBL) necessitates methods, and faculty encouragement of learner
development, implementation, and evaluation. engagement.

* TBL encourages collaboration through various teaching and * >75% reported implementation of TBL increased critical

learning strategies to enhance learner engagement and
promotes deep learning and greater retention.

e Studies show that TBL improves peer collaboration,
engagement, and critical thinking. However, there are a dearth
of reports about TBL in Doctor of Nursing Practice (DNP)
education. Our study purpose was to provide a descriptive
report of TBL implementation for DNP students.

thinking, engagement, and deeper, strategic learning
 TBL fostered more strategic and deep learning than surface
learning
 (Qualitative inquiry revealed learners benefitted from team
collaboration by hearing others’ perspectives and rationales
* Learners were motivated to complete pre-work when held
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One limitation of our study was a small cohort of nine
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Critical thinking - RESU L I S DNP students; thus, future implantation is needed to
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observe long-term learning outcomes.

« Our project suggests TBL fosters deeper knowledge
when preparing learners for challenging healthcare
systems.

Engagement * Integration of TBL into foundational DNP courses prior

to entering the adult gerontology acute care specialty

could further prepare learners for clinical practice.

METHODS

Participants: Nine adult/gerontology acute care DNP students in
Spring, 2023

Approach to
Learning

Evaluation Critical Thinking

Design: Single-group pretest-post-test; post-only test; qualitative e Formative survey, and e 100% significantly or e 76% took a deep approach . .>75% mostly of.completely - The primary author has incorporated TBL on a smaller
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critical thinking. Comparison of iRAT/tRAT scores, collected via e 88.9% understood material approach clinical application
InteDashboard, a learning management system specifically rationale for TBL pedagogy e Surface Approach:
designed for TBL, sought to demonstrate the effect of peer * 100% reported content Learners try to memorize
instruction on preparedness for the ABE. Examination scores was relevant for future to transmit information,
, practice lack purpose
measured the students’ knowledge. , o
e 100% enjoyed working in
Analysis: Descriptive teams

e 100% earned “A” or “B” for
course
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